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MESSAGE TO 
THE EDUCATOR
 
Amazing young leaders around the world, through their compassion, determination and optimism, are addressing 
global issues and creating remarkable opportunities in their communities. Educators worldwide are among the most 
important figures in the lives of future young leaders. By teaching youth about issues that matter and showing them 
ways to make our world a better place, educators bring to the lives of their students an awareness of the astounding 
human capacity to create change. 4REAL School offers activities, curricular documents (in print and electronic 
format) and 4REAL documentaries to help educators engage young people in global issues and empower them to 
take action for positive change in their lives and communities.

The content of 4REAL School is designed to accomplish the following:

To leverage the “cool” factor of celebrity appeal, music, art and culture to engage students in discussion about 
global issues. 

To shed light on issues such as extreme poverty, environmental degradation, human rights, dangers of the drug 
trade, child soldiers, substance misuse and access to health care and education.

To nurture global-mindedness and critical thinking on the interconnectedness of global communities and shared 
responsibilities of global citizens.

To promote leadership through sharing stories of young leaders who are addressing local and global challenges 
with hope, optimism and tangible solutions. 

To increase students’ levels of media literacy, including learning to use internet resources and create their own 
media.

To educate holistically and engage youth in safe, creative and powerful learning environments.

To inspire students to get involved and take action on issues that they are passionate about.



In early 2008, after five years of collaboration and 
more than 25 years of friendship, Sol Guy and Josh 
Thome successfully launched the 4REAL project. The 
4REAL story began in the early 1970s in the Kootenay 
Mountains of British Columbia. As youth, Josh and Sol 
had learned from their parents, who were close friends 
and were socially aware, a life-long sense of social 
responsibility.

As young adults, Sol and Josh excelled in their fields: 
Sol in the music industry and Josh in the environmental 
movement. 

As adults, the trajectories of Josh and Sol’s career 
paths crossed as a result of their shared commitment 
to social issues and passion to make a difference. The 
environmental club Josh had started in high school led 
to his involvement in a conference that launched the 
nationwide Environmental Youth Alliance, with more 
than 60,000 students. He went on to build similar 
networks around the world through multimedia tours 
and in 1992 presented at a UN event on youth, the 
environment and education. He was contracted by the 
Clinton administration to appropriate grants to youth 
environmental projects, and for his work he received the 
Sierra Club President’s award. With sponsorship from 
the Environmental Defense Fund in New York, Josh then 
developed the Student Action Network. 

Meanwhile, Sol had pursued a career in the music 
industry. He created an independent record label and 
went on to develop and manage the careers of several 
successful hip hop artists and after moving to New York 
soon became one of the top young executives in the 
music industry. He has worked with some of the best-
known and most successful artists in the industry. In 
2001, Sol was invited to Sierra Leone to be part of a 
documentary about the nine-year civil war that had just 
ended. As a witness to the effects of the war (waged 
primarily over diamond industry control) on the lives of 
the people of Sierra Leone, Sol returned to New York, 
shaken, and with a very different perspective on the 
materialistic hip hop scene in the United States.

Sol quit the mainstream 
record industry and 
reconnected with Josh in 
Canada in 2001, and since 
then they have worked 
together to integrate global youth networks with media, 
music and culture. In 2008, Sol and Josh were named 
National Geographic Emerging Explorers for their work.

As collaborators, 
Josh and Sol have 
brought together 
their career strengths 
and commitment to 
social issues to create 
4REAL, a series of short 
documentary-style 
shows that invite youth 
to connect with young 
leaders around the world 
and to become engaged 
in important issues in 
their lives.  
 
 
This 4REAL School kit, drawing on the powerful stories 
of young leaders around the world, offers support to 
educators in their efforts to inspire and motivate their 
students.

THE 4REAL STORY –  
COMING FULL CIRCLE 
 
 
SOL GUY AND JOSH THOME, 
CO-FOUNDERS AND CO-CREATORS 
OF 4REAL 

Josh and Sol  
circa 1980

Josh and Sol 
today
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Sol Guy,
4REAL Host

MESSAGE TO 
THE YOUTH

You are about to embark on the journey of a lifetime: one that will allow you to see both the strength of the human 
spirit and the challenges that humanity faces in our ever-changing world. 4REAL School invites you to meet young 
leaders who are transforming the world because they have fully committed to being their best in pursuit of their 
passion for peace, justice and the environment. They have a lot to teach us all about overcoming adversity and 
creating positive change. Take it in and pass it on. Now it’s in your hands. It’s your life. Live the dream. 
 

 

CO-CREATORS OF 4REAL 
 

Sol Guy and Josh Thome went to school together in the Kootenay Mountains of British Columbia. After high school, 
Josh left for California to follow his passion for environmental advocacy and Sol went to New York to follow his 
passion for the music scene. Sol soon became one of the top young executives in the music industry, working with 
artists such as the Rascalz, Usher, Puff Daddy, Outkast, Lauryn Hill, India Arie, The Roots, Dead Prez, B.I.G., and 
The Wu-Tang Clan. Josh became involved in the nationwide Environmental Youth Alliance, with more than 60,000 
students, and he went on to build similar networks around the world through multimedia tours, later winning the 
Sierra Club President’s award for his work. In his first video, hosted by Michael Stipe of R.E.M., Josh interviewed 
outstanding young leaders around the world. The video was broadcast globally as MTV’s Earth Day Special.

In 2001, Sol and Josh reunited and talked about ways to integrate global youth networks with media, music and 
culture. After five years of creative collaboration, they created 4REAL, a series of documentary-style shows about 
their journeys to meet young leaders who are making a difference in their communities and around the world. As 
well as creating and producing the documentaries, Sol is the host and Josh operates the camera. In early 2008, the 
4REAL documentary series aired on CTV and MTV in Canada, on CW in the United States, and globally on National 
Geographic Channels International in 166 countries and 34 languages. The 4REAL School activities allow you to join 
Sol and Josh (and the celebrities they have invited along the way) in places like Kenya, Brazil and Haiti as they tell 
the stories of the astounding human capacity to create positive change. Welcome to 4REAL School!



ABOUT 4REAL SCHOOL
REAL PEOPLE. REAL PLACES. REAL STORIES. REAL CHANGE!

4REAL School supports educators in their efforts to 
engage students in addressing issues such as human 
rights, the interdependence of societies, sustainability 
and the role of youth as global citizens. 4REAL School 
tells the stories of young leaders and their courage, 
creativity and dedication to tackling issues such as 
poverty, the environment/sustainability, health care, 
human and Indigenous rights, drug/alcohol misuse and 
violence. These are real heroes of our time.

There are eight 4REAL School Kits. The kits can be 
acquired individually or as a complete set.
 
Each kit includes one 4REAL documentary from the 
series that follows 4REAL host Sol Guy as he takes 
celebrity guests on adventures around the world to 
connect with young leaders who, under extreme 
circumstances, are effecting real change on some of the 
most pressing issues of our time.
 

Each documentary is accompanied by a curricular 
document (in print and/or electronic format) that 
offers educators ideas for interactive classroom and 
online activities. The curricular documents promote 
the principle of peer and experiential education and 
encourage youth to actively listen to and learn from one 
another about global issues that affect us all. It sends 
youth the message that “It’s cool to care.”

The 4REAL School Kit is designed for integration 
across grade 6-12 curricular subject areas such as 
Social Studies, Language Arts, Geography, Social 
Justice, Career and Health Education, Media Arts and 
Leadership. 

COMPASSION LEADERSHIP INSPIRATION ACTION• • •

Note: Beyond the exposure that 4REAL provides, the young leaders profiled are partners, with 50 percent of the 
documentary series’ profits going directly to their initiatives.
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4REAL DOCUMENTARIES

Celebrity guests featured in 4REAL (from left): 
Casey Affleck, Flea, Cameron Diaz, 
Eva Mendes, Mos Def, 
M.I.A., K’NAAN, 
Joaquin Phoenix.

documentary leader celebrity Issues

1. 4REAL Yawanawa Tashka Yawanawa Joaquin Phoenix Indigenous rights and the Amazon 
Rainforest 

2. 4reAl city of god MV Bill Mos def youth, drugs, poverty and violence 

3. 4REAL Kenya Salim Mohamed K’NAAN Poverty, community development 

4. 4REAL Liberia Kimmie Weeks M.I.A. Child soldiers, education, poverty 

5. 4REAL Haiti Camseuze Moise Flea (Red Hot Chili 
Peppers)

Access to health care and education 

6. 4REAL Peru Puma Singona Cameron Diaz Indigenous culture, urban migration 

7. 4REAL Pawnee Crystal Echo Hawk Casey Affleck Native rights, cultural and youth 
pride, reservation life 

8. 4REAL Vancouver Liz Evans Eva Mendes Substance abuse, affordable housing



THE 4REAL SCHOOL APPROACH
AND GOALS
4REAL School supports educators in nurturing global-mindedness through a critical approach to teaching and 
learning about the complexities and interconnectedness of our global communities and our social responsibility as 
global citizens. The Head, Heart & Hand concepts (Clipsam, 2005) are a variation on and integration of well-known 
and commonly used approaches in holistic and global education, striving to involve students on three different 
levels: intellectually (head), compassionately (heart) and actively (hand).

 
1. the heAd — IntellectuAl

The “head” involves presenting as many perspectives as possible from a variety of information 
sources that address global issues and social change. These activities will enable students 
to better understand the information presented to them, to analyze it and to practice critical 
thinking.

2. the heArt — eMpAthIc InVolVeMent of students

An important component of 4REAL School is empathy training and integrating care and 
compassion into the classroom through experiential learning activities. The “heart” involves 
an examination of basic human, ethical and moral attitudes and values within the issues 
taken up. These activities will help students to compassionately integrate and act upon the 
knowledge she or he has gained. 

3. the hAnd — ActIon proJect

The “hand” involves searching for and examining possible solutions to different problems 
and determining ways that we can work individually and collectively toward these solutions. 
Rather than leaving students with a sense of despair or hopelessness for resolution to 
injustices they learn about, this approach helps them to develop a sense of empowerment 
as conscious and ethical consumers and as participants in the quest for social justice, 
peace and a healthy economy and environment, at school, at home and in the world.

4REAL SCHOOL GOALS
To increase students’ critical and creative thinking, 
problem solving and understanding of the global 
issues confronting youth, such as: poverty, violence, 
access to education and health care, environment/
sustainability, human rights and substance misuse.

To encourage optimism in students to transform 
adversity into an opportunity for positive change.

To provide opportunities for students to demonstrate 
care and compassion for themselves, for others at 
home and abroad and for the environment.

To encourage students to develop a willingness to 
learn from other cultures and perspectives.

To demonstrate that media, art, music, culture and 
technology can be powerful ways to promote learning 
and effect social change.

To support educators in teaching holistically and 
incorporating learning from one meaningful and 
relevant topic to the next and across curricular 
subject areas.

To provide a variety of creative instructional strategies 
to effectively engage youth and create powerful 
learning environments.

To provide inspiring examples of youth leadership 
through the stories of young leaders who are 
addressing global issues and making a difference in 
their communities and in the world.
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View the eight 4REAL School documentaries (22 
minutes each).

Engage students in the activities in the 4REAL School 
curricular documents.

Encourage students to apply the lessons provided 
in each 4REAL activity inside and outside of the 
classroom, actively supporting ongoing individual and 
community learning.

Create and encourage a safe, respectful environment 
for honesty, openness and dialogue. 
 

note: 
 
The teacher plays an important role in developing 
and adapting these curricula for each local context 
to ensure that activities are respectful of the learner, 
the group and the school community and that the 
content and time required is suitable for the target 
age group.  
  
 

WHAT STUDENTS WILL GAIN 
FROM 4REAL SCHOOL 

An informed understanding of justice, human rights 
and their responsibilities as contributing members of 
society.

A respect for and willingness to learn from cultural 
diversity in the classroom, the school community, the 
local community and the world. 

A sense of responsibility toward society, the 
environment and themselves, as well as an 
understanding of their interdependence with other 
peoples and species in the world.

 

An understanding of the potential of media, art, 
music, culture and technology as ways to create 
positive change. 

A positive outlook and determination to make the 
world a more peaceful and just place.

Skills to express themselves through media arts and 
an interest in connecting with inspired youth through 
interactive, online communities such as 4REAL.com.

IdeAs for helpIng students to gAIn As 
Much As possIBle froM 4reAl school
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4REAL SCHOOL  
CLASSROOM SUPPORT
Each 4REAL documentary is intended both as a starting point for classroom discussion and as a reference for 
the activities. It may be viewed either in sections interspersed with activities, or in one sitting, from start to finish, 
followed by lesson activities and discussion. 

The lessons in the curricular documents are interactive, student-centred and based on the pedagogical principle 
that youth engage best with curricular material when they can relate to it and when they are encouraged to 
participate through open and honest dialogue. 

In the interest of dialogue, the classroom serves as a safe place for students to take risks and experience a degree of 
personal and/or collective discomfort when engaging with difficult issues and questions. The 4REAL School package 
supports educators in actively building and maintaining a safe, trusting and respectful learning environment in 
which healthy dialogue can occur. Ideas for integrating 4REAL School into the classroom begin with a “debrief” and 
suggested questions are as follows: 

the 4reAl school deBrIef*
 

describe: What did you see happen in the documentary? 
 

relate: How did the documentary make you feel? What did it make you think about or remember? How 
would it change your actions in the future? 
 

Analyze: How are aspects of the documentary different/similar from your own life experiences?  
 

expand: Who else is affected by these issues? What other related issues come to mind? How are they 
similar and different? 
 

offer Alternatives: What could be different? How can we work to change this situation? What would I do 
differently in my community?
 

* Adapted from the Access to Media Education Society’s “Racism 4 REEL: Anti-racism resource package.”
www.accesstomedia.org

 
note: technIQues suggested for generAtIng heAlthy dIAlogue 

It may be useful to develop dialogue guidelines collaboratively with the class as a way to encourage trust and respect
in the group. The following are some guidelines that students can be encouraged to collectively share: to remain
engaged; to listen actively with “head” and “heart”; to respect the importance of diverse perspectives and personal,
lived experiences; to accept discomfort; to encourage all members of the class to speak but also to understand that 
there are other ways of participating and they have the “right to pass” (Gibbs, 2001). “Check in” activities (asking 
questions like “What colour do you feel like today and why?”) at the beginning of class and Round Robin or Think-
Pair-Share activities can also be useful to create an atmosphere of dialogue and to work through the tensions that 
sometimes arise as part of healthy dialogue. “Check out” activities or some form of closure with the group are also 
important to prevent ending on a contentious point; however, accepting non-closure (ongoing dialogue, critical 
thinking and learning around the topics addressed) is encouraged. 
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Leaders featured in 4REAL (from left): Puma 
Singona, Camseuze Moise, Salim Mohamed, 
Kimmie Weeks, Crystal Echo Hawk, MV Bill, 
Liz Evans, Tashka Yawanawa.

estimated time: The total time required to complete 
the lesson activities. 

goals: The learning objectives for each lesson. 

Kick off: The warm-up for each lesson. 

gear & prep: The materials and resources required 
for each lesson. 

game plan: The procedure and instructions for each 
lesson. 

Wrap up: The closure and debrief for each lesson. 

overtime: The suggested follow-up activities that will 
encourage students to take action in their community 
and beyond. 

ratings: The assessment and evaluation suggestions 
for each lesson.

Appendices: The graphic organizers, visual aids and 
additional information or articles for each lesson.

 

More suggestIons:

notes: Teaching tips suggested throughout the 
lesson. 

useful links: Links to contacts, organizations, 
teaching resources and other websites to support 
ongoing learning of global education issues.

 
 
tIMe constrAInts: 

If due to time constraints you are unable to read through
this curricular document thoroughly or you are unable
to dedicate more than one class period to teaching this
chapter of 4REAL, we recommend the Quick Lesson:
Connect and Collaborate! (p. 19)

GUIDE TO THE 4REAL SCHOOL  
CURRICULAR DOCUMENT 
Each lesson is designed to stand on its own or all of the lessons can be completed as a unit.

To help the teacher/facilitator plan a smooth and enjoyable lesson, the following are suggestions for each activity:



4REAL CITY OF GOD 

docuMentAry synopsIs 

Host Sol Guy takes rap star and actor Mos Def to meet Brazilian hip hop artist and activist MV Bill. Born and 
raised in the infamous City of God, MV Bill uses his talent and influence to empower the children of Brazil’s favelas 
(slums). He has dedicated himself to documenting the lives of children caught in Brazil’s brutal drug trafficking 
trade and he helped establish Central Única das Favelas (CUFA), a community organization that focuses on 
providing alternatives for children living in favelas. The adventure takes Mos Def and Sol to Brazil’s biggest hip hop 
festival, into the heart of the City of God, and onto the stage where Mos and Bill perform together for thousands of 
Brazilian hip hop fans.
 
 
fAst fActs:

 
In 2004, 20,530 youth aged 15-29 died from firearm fatalities in Brazil 
(Instituto de Estudos da Religião (ISER), 2005).

The larger metropolitan area of Rio de Janeiro is home to an estimated 11 to 
12 million people, one third of whom live in favelas (Perlman, 2005).

The Rio de Janeiro area has approximately 700 favelas (Huguet, 2007).

The majority of people living in favelas are black or biracial. (MV Bill, personal 
communications November 23, 2006).

The Rio de Janeiro area is considered one of the most dangerous cities in the 
world. In 2004, 3,514 youth aged 15-29 were killed in Rio by firearms (ISER, 
2005).

In 2002, an estimated 5,000 to 6,000 minors were working in the Rio de Janeiro drug trade (Dowdney, 2003).

The average age of children entering the drug trade is 13 years and one month old (Dowdney, 2003).

hIstory of the cIty of god

City of God, the favela, was constructed in the 1960s to house the residents of 23 favelas in Rio de Janeiro’s city 
centre. Favelas are the “shantytowns” and “slums” of Brazil. Carlos Lacerda, the mayor of Rio from 1960 to 1965, 
wanted to move the favela dwellers further away from the city. Government officials set fire to many of the favela 
homes and forced the residents to move to the outskirts of the city. This area in the outskirts soon became known as 
the Cidade de Deus (City of God). 

Today the City of God has a population of more than 120,000 people. Even to this day, this area continues to lack 
basic services and infrastructure. The company responsible for providing running water and sewage says the system 
is overloaded. Many residences do not have regular access to water or sewage. There is no strategic community 
plan for growth. Many of the new huts being built have open-air toilets and cannot receive electricity. The favela 
also lacks in cultural and social amenities for the youth: there are no movie theatres, communal playgrounds or 
community centres. The City of God is one of Rio’s poorest and roughest favelas. Residents are plagued by gang 
violence, drugs and poverty.

Brazil has the 
highest rate of 
firearm-related 
youth fatalities 
annually in the 
world (Krug et 
al, 2002).
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ABOUT MV BILL –  
“MESSENGER OF TRUTH”

Alex Pereira Barbosa, aka MV Bill, was born on January 3, 
1974, in the City of God, where he still lives today. 

Bill is a childhood nickname, a reference to “Rato Bill,” 
which was the name of a mouse on the stickers inside 
bubble gum wrappers during the 1982 World Cup. The MV 
nickname he gained around 1991 when he first listened to 
Public Enemy, a political rap group from New York. After 
reading the biographies of Malcolm X and Zumbi dos 
Palmares, he became active in raising the consciousness 
of the people in his community, through conversations 
and his rap music. Some of the elder women in the City 
of God—seeing how the singer was transmitting the 
message of the favelas and raising its profile as a critical, 
social issue—renamed him “Mensageiro da Verdade” or 
“Messenger of Truth.”
 
MV Bill’s relation with hip hop began in 1988 when he saw “Colors,” a film about gang violence in Los Angeles. 
After reading the translations of two songs from the soundtrack of the film, MV Bill started to see hip hop as part of a 
political movement.
   
Now, a highly respected member of his community and a media figure, MV Bill is a symbol of political activism. His 
music is a chronicle of the ongoing war in the Brazilian favelas and a source of momentum for an urgent discussion 
about violence, prejudice and citizenship. He sings about the reality of living in Brazil, bringing the black culture and 
social consciousness in from the edges of society. 

Together with producer Celso Athayde, MV Bill founded CUFA, Central Única das Favelas, a non-governmental 
organization that works in various parts of Brazil. CUFA’s main vehicle of communication and form of expression 
is hip hop music. CUFA’s aim is to create a space in the Brazilian favelas where youth can participate in cultural 
productions through activities in the fields of education, sports, culture and citizenship.
 
In April 2005, MV Bill co-authored the book Cabeca de Porco (Pighead). The book, about young people who have 
chosen a criminal lifestyle, is a compilation of interviews and still photos from documentary film footage on violence 
and politics. The material for the book was gathered over  seven years from favelas throughout nine states of Brazil. 
 

“The biggest discovery we made 

during this research was that there 

is more than one Brazil. The book 

was a way of presenting one Brazil 

to the other,” MV Bills says. 



“Although we have suffered, felt, and seen many 
things, it is possible to put our heads on our pillows 
and go to sleep with the feeling that we are doing 
something. We know that we will not be able to 
change the situation, but knowing that we are doing 
something to try to change it is what keeps me alive.” 
~ MV Bill 
 

MV Bill also compiled footage to produce a documentary called “Falcão – Meninos do Tráfico” (Boys of the Drug 
Trade). When it aired in 2006 on a popular television channel in Brazil it shocked the nation. By the time “Falcão” 
aired, 16 out of the 17 youth who had been interviewed for the documentary had been killed. The one remaining 
survivor was in prison. 

During their research for “Falcão – Meninos do Tráfico,” MV Bill and Celso Athayde interviewed many women 
and had the chance to see that most of them (if not all of them) were somehow strongly linked to drug trafficking 
because of their children, boyfriends and/or husbands or because they needed to make money themselves. Bill and 
Celso felt compelled to tell the stories of these women, which resulted in the publication of another book, Falcão 
- Mulheres e o Tráfico (Falcon – Women Involved in Trafficking) in 2007.

Today, MV Bill, in addition to being a rapper and documentary filmmaker, is one of the most important social 
activists in Brazil.



Youth and Violence  
in the Drug Trade
Over the past three decades, youth involvement in 
the drug trade and armed combat has increased 
dramatically. Homicide rates in 2004 indicate that 
20,530 youth aged 15-29 were killed by firearms in 
Brazil (ISER, 2005). Much of the violence occurs in 
the favelas (the slums or shanty towns of Brazil). In 
Rio de Janeiro, for example, there are more than 700 
favelas (Perlam, 2005) and the city has one of the 
highest youth mortality rates in the world. In 2004, 
3,514 youth were killed by firearms in Rio alone (ISER, 
2005). Most of these deaths were drug trade-related. 
Traffickers are becoming more heavily armed and are 
becoming involved at an increasingly younger age. In 
2002, an estimated 5,000 to 6,000 minors were working 
in Rio’s drug trade, according to Luke Dowdney, British 
anthropologist and founder of Luta Pela Paz Foundation 
(Fight for Peace), an urban violence prevention program 
for youth of Rio (2003). From his in-depth case study 
on youth in the drug trade in Rio, Dowdney found that 
the average age of children entering the drug trade is 13 
years and one month old (2003). 

Children of Rio are choosing the drug trade because 
they see it as their best option in a city with limited 
opportunities and activities for youth. Young people, 
unfortunately, see the drug trade as a way to make 
money. It also gives them a sense of power and 
confidence in the absence of hope and fulfills an innate 

desire to fit in and to be “cared” for. Many of the young 
boys (the majority of youth involved are males) look up 
to the older gang leaders. By joining a gang they receive 
approval from the male adults, which may be missing 
from their home life. Poverty lies at the heart of the 
crisis. Brazil is not a poor country lacking resources but 
the disparity between rich and poor is vast and growing. 

Most of the nation’s wealth and power belong to a 
small elite group while the majority of Brazilians remain 
poor. According to data from Worldbank, the richest 20 
percent of Brazilians received 61 percent of the national 
income, while the poorest 20 percent received only 2.8 
percent of the national income (2007). The poorest of 
the poor in Rio and other cities are marginalized and live 
in the favelas. 

In addition to classism in Brazil there is also the 
problem of racism. In this context, “classism” refers 
to the systemic oppression of less affluent and poor 
people. About one third of Rio’s population live in favelas 
(Perlman, 2005) and 75 percent of the favela population 
are non-white (Community in Action, n.d.). According 
to MV Bill, in Brazil, “the darker your skin colour, the 
more you are discriminated against” (MV Bill, personal 
communications, November 23, 2006). In the favelas, 
most youth do not have access to good schools or useful 
vocational training. Due to extreme financial strains. they 
are often forced to work at a young age to help support 
their families. Many end up dropping out of school 
to work. Without an education or training it is nearly 
impossible for them to find a decent job. 

THE DRUG TRADE  
IN BRAZIL
 
To understand the circumstances in which Braziian youth live, it is important to have some knowledge of how Brazil 
is situated, geographically and otherwise. South America is the world’s primary producer of cocaine. Brazil serves 
mainly as a transit country for cocaine exports. Rio de Janeiro, located on the eastern coast of Brazil, is a major exit 
point for the export of cocaine (UNODC, 2005).

The trafficking of drugs in Brazil is operated by drug factions, also known as gangs. These factions are organized, 
armed gangs who dominate their favela communities. The drug gangs control the favela communities socially, 
politically and economically. The three main drug factions in Rio are: 

1. Commando Vermelho - The Red Guard
2. Amigos dos Amigos - Friends of Friends
3. Terceiro Commando - The Third Command

Territorial disputes between these gangs often lead to use of weapons and violence. 
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For youth in Brazil without education or training, 
unfortunately, drug trafficking presents itself as one of 
the only options. MV Bill claims that drug trafficking is 
the main economic force supporting the favela, involving 
thousands of youth. Although many of the youth do not 
want to be working in the drug trade, they see it as the 
only way to access money, status and power within the 
favelas. 

For much of the younger generation, the domination of 
the drug traffickers in their community is all that they 
have ever known. To many of them, the drug trafficker’s 
power is greater than that of the government’s. 

The government provides limited if any social programs, 
such as schools, health clinics, community centres and 
basic infrastructure, including roads, sanitation and 
housing. To make matters worse, there is no public 
police force to protect the people of the favelas. Favela 
residents complain that the only reason police come into 
the favelas is to raid them. In fact, they say that the last 
thing they feel around the police is safe. 

“I wish that the police didn’t exist because they don’t 
defend anyone. The police are all corrupt and they 
abuse community residents,” says one favela resident 
(Dowdney, 2003). Reports from Amnesty International 
indicate that Brazilian police use excessive force against 
favela dwellers and the number of people killed inside 

favelas is much higher than those residing outside the 
favela areas (2005). 

The drug traffickers, evidently, are more trusted in the 
community than the police or the government (Dowdney, 
2003). As one youth favela resident explained, they turn 
to the traffickers in the drug trade in times of need. 

“If you’re at home without food, or something happened 
to you out there, outside of the favela, if you need money 
and don’t have any, the trafficker will give you money 
from his own pocket because he knows you’re a good 
citizen. He’ll say, ‘If you need anything from me, you 
will not go hungry. Take it. One day, if you can, pay me 
back.’ The drug traffickers help. If you need medicine, if 
you need food, they’ll help you.” (Dowdney, 2003).

The drug trade provides economic sustenance for 
many people while at the same time causing countless 
deaths in the community. The reality of the drug trade 
is ruthless and brutal. MV Bill believes that there 
needs to be other options for the youth. Youth need to 
have access to education, training in other areas and 
more importantly, they need self-respect, confidence 
and dignity to follow a positive path in their life. By 
offering messages of hope through his music, youth 
presentations and his CUFA centres, MV Bill is showing 
young people that if they are willing and determined, 
there are many other alternatives available to them.

“The people living in 
favelas are forgotten by 
the government,”  
~ MV Bill (personal 
communications, Nov. 23, 2006).

As MV Bill puts it, “The 
drug that saves many 
families is the same drug 
that kills many others.” 



CUFA  
(CENTRAL ÚNICA  
DAS FAVELAS)* 

In 1998, MV Bill met with various youth from the favelas 
of Rio de Janeiro. From these meetings it became clear 
that the youth needed a space to gather other than the 
streets, somewhere they could express themselves, 
talk about their challenges and feel connected. CUFA, 
Central Única das Favelas was born out of these 
meetings. It is now a national organization with 20 other 
CUFA centres in favelas across Brazil. 

As one of its goals, CUFA seeks to elevate the self-
esteem of the underprivileged. At CUFA, youth learn 
that there are other alternatives to the drug trade and 
violence. CUFA uses the four elements of hip hop to 
connect with youth: graffiti, DJ, breakdancing and rap. 
Through these elements, youth gain confidence and 
learn how to express themselves in creative ways. CUFA 
also teaches through sports, multimedia and social 
projects. By promoting activities in these areas, the 
youth gain tangible skills and inspiration to contribute to 
their community in positive ways. 

Why hIp hop?

Hip hop has been a part of the cultural expression 
of Brazilian ghettos for the past 20 years. Each day it 
strengthens and grows. The majority of people living in 
the favelas are of African descent. Rap is part of their 
culture. It speaks to their cause and can be used as a 
tool of transformation. It gives voice to those who are 
discriminated against and living on the periphery of 
society. 

There is an affinity between the hip hop movement 
and the work of CUFA. Hip hop is a solution created by 
the citizens of the community, one that speaks to the 
struggles they are confronting. Likewise, CUFA provides 
a platform to participate in a cultural, social and political 
dialogue. Both grassroots hip hop and CUFA stimulate 
positive action in the community and are revolutionizing 
Brazilian society to be more fair and just. 

At CUFA, the youth learn to strive for a different reality: 
a society where discrimination, racism and classism 
do not prevent them from having happy, hopeful and 
successful lives.

* All information taken from www.cufa.com.br.
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QUICK LESSON:
4REAL CITY OF GOD –  
CONNECT AND COLLABORATE!
 
If you have time constraints, we recommend the following lesson, which integrates digital media and culture to 
engage students. Through working individually and in groups, students have the opportunity to respond critically to 
the 4REAL City of God documentary. Through knowledge and empathy, students are encouraged to develop a plan 
of action. 

(Estimated time: 60 minutes)

KIcK off

Hand out the City of God Map worksheet. Students can fill in the “I Know” and “I Wonder” columns in pairs and 
then discuss as a class. 

If students have internet access, invite them to visit 4REAL.com to learn more about the 4REAL City of God 
documentary at www.4REAL.com/tv/season1. Students may:  

View video clips, photos and other City of God content. 

Explore The People, The Place and The Story sections of the website.

Share three interesting facts from the In Depth section of the website. 

gAMe plAn 

1. After viewing 4REAL City of God, give students five minutes to work individually to identify three important 
messages in the documentary.

2. Group the students into pairs and give them five minutes to decide together what they think were the three most 
important messages in the documentary. 

goAls 

To appreciate, understand and discuss the 
4REAL City of God documentary. 

To work cooperatively and to respond critically 
and compassionately.

To develop a sense of responsibility toward 
self, society and the environment, as well as 
an understanding of interdependence among 
peoples in the world.

To creatively share responses in the classroom 
and beyond.

To become part of a community that is socially 
aware and to develop an interest in learning 
more about global issues (through 4REAL.com 
and other online organizations).

geAr & prep 

4REAL City of God DVD and DVD player

Flip chart paper and markers

4REAL City of God Map Worksheet

Appendix 1: Head, Heart & Hand 

Access to internet (optional)
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3. Group the pairs to form larger groups of four and again give 
them five minutes to agree upon the three messages they 
find most important. 

4. Ask each group to write their three messages onto 
chart paper and discuss their significance with the 
class.
 
 
WrAp up 
 
Complete the “I Learned” column of the City of 
God Map Worksheet. As a class, discuss how the 
documentary and activities were provocative or 
inspiring. Explore how students might apply what 
they learned to their own lives. Invite students 
to complete the “Head, Heart & Hand” graphic 
organizer (Appendix 1).

oVertIMe 

Students can follow up on what they have learned by visiting 
4REAL.com. Students 13 years of age or older can join the 4REAL 
community. As community members, students may comment on 
how the various documentaries have effected them. 
 

4reAl cIty of god: deVelopIng coMMunIty

Students can become part of a socially aware community at 4REAL.com where they can develop their online profile. 
In this social networking environment, students 13 years of age or older can connect with others who are passionate 
about effecting social change through action, art and culture. By creating a 4REAL profile, students are able to: 

 
Write blog entries, post photos and videos.
Share reflections, comments and assignments from 4REAL School 
activities.
Participate in activities and events that focus on global awareness 
and involvement. 
Share what is 4REAL in their community.
Generate support to further the causes they are passionate about.
Connect with like-minded youth locally and globally. 
Participate in nationwide 4REAL challenges.

rAtIngs: soMe possIBle AssessMents

Assess how cooperatively students worked in groups. 

Assess the students’ contributions to the dialogue during the lesson as well as their critical thinking 
and understanding of the messages presented in the documentary.

Assess the “Head, Heart & Hand” worksheet and how reflective students are of the ideas presented in the 
documentary and those shared during the dialogue and other activities.

4REAL.com is designed to encourage youth to 
become active citizens in their communities 
and creatively share their stories with the 
4REAL online community. 
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CITY OF GOD MAP WORKSHEET 
 

To find out more about 4REAL City of God, visit the following website: www.4real.com/tv/season1. 

 
eleMents of 4reAl 
cIty of god 

 
I KnoW…

 
I Wonder…

 
I leArned...

Where is the City of God 
located? What is the 
population? 

What do you know about 
favelas in Brazil? 

Describe the living 
conditions in the City of 
God. 
 

What are the challenges 
that youth face living in the 
City of God?  
 

Why would a hip hop artist 
from the USA be interested 
in going to the City of God, 
Brazil? 

 
21



PREVIEWING LESSON: 
SOCIO-ECONOMIC CLASS DIVIDES

This lesson will provide students with an introduction to some of the socio-economic issues addressed in the 4REAL 
City of God documentary. Students will engage in an experiential learning activity emphasizing the implications and 
consequences of living in a hierarchical socio-economic system and how these differences become extreme without 
public, social programs to offer support to individuals and communities. Students will observe and experience the 
role of privilege in rule-making and decision-making and how their outcomes can affect those without the advantage 
of socio-economic privilege.

(Estimated time: 90 minutes)

goAls

To encourage students to express their thoughts and 
feelings openly and honestly to others.

To give students a better understanding of the 
dynamics of decision-making and its effect on 
individuals and communities.

To encourage students to analyze their own 
perspectives on socio-economic privilege and to 
develop respect and understanding for individuals in 
less advantaged socio-economic situations.

To encourage students to reflect on their positions and 
roles in the global socio-economic hierarchy (and/or 
more localized “class” system) and to advocate for the 
rights of less advantaged individuals in society.

KIcK off

Invite each student to draw five coloured cards from the 
bag. Tell them what the point value of each colour is and 
have them add up their points. Ask students to identify 
a topic/theme of interest that they have recently learned 
about in class to develop a list of 10 general questions for the upcoming bartering game.

gAMe plAn

The object of the game is for students to accumulate as many points (highest coloured cards) as possible by testing 
other students with their questions. During the first round, students will move around the room to interact with 
other students, on a one-on-one basis. During the interactions, students will exchange one question from their lists. 
If a student cannot answer a question, the student must give his/her highest coloured card to the other student. 
Students should move around the room and meet as many people as possible in the given time.

After approximately 15 minutes, ask students to tally up their points. Based on their total points, divide the class into 
three groups, with the most privileged (“richest”) having the most points, the least privileged (“poorest”) having the 
least points and those remaining, of moderate privilege (“middle class”) in a third group. (Again, to represent the 
population in the City of God, you may have more students in the least privileged group). 

Gear & PreP 

Construction paper (five different colours)

Scissors

Paper bag

Markers

appendix 3: Learning log 

Determine a point value for each colour of 
construction paper (e.g. red=20 points; blue=15 
points; orange=10; yellow=5 points; green=1 
point). Cut each sheet of construction paper into 
approximately 30 square cards. Place them in 
the paper bag and mix them together.

To represent the socio-economic hierarchy (or 
“class” system) in the City of God, where a high 
percentage of the population has little socio-
economic privilege, you may want to place more 
“lower point” coloured cards in the paper bag. 
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Tell the students that the group with the most 
points (the “upper class”) has the privilege of 
making up a new rule for the next round of the 
bartering game. Discuss with them how positions 
of privilege can be used to develop rules that re-
inforce the advantage of privileged individuals and 
groups and similarly, re-inforce the disadvantage of 
others. The new rule can be anything from explicit 
and calculated (those in less privileged groups 
must pay “housing fees” to the property owners in 
the more privileged groups) or more implicit and 
arbitrary (those in less privileged groups cannot 
say certain “taboo” words or cannot blink while 
answering a question). No such restrictions are 
placed on the individuals in the most privileged 
group. 

Begin the second round of the bartering game with 
the new rule added to the initial rules. After 10 
minutes, ask the students to go through the same 
process again, of tallying their points and forming 
groups. Some of the players in the “middle class” 
may have worked themselves into the “upper 
class” or may have moved to the “lower class.” The 
process can be repeated two or three more times 
and the new rules made after round (particularly if 
they are not subject to any restrictions) may serve 
to illustrate the dynamics of how the most of the 
world’s economic privilege or “wealth” is held by 
such a small percentage of the world population.

game variation: When the group splits up the last 
or second to last time, empower another group 
to make the new rule: the group with the largest 
number of students, the least privileged group or 
the “middle class” group. Or ask individuals to vote 
to decide which group they think most needs or 
should have the right to make the new rule. This 
may be used to bring to the forefront a number of 
issues: of democratic representation, of justice and equity, or others.

note: 
This activity may provoke emotional or heated responses from students as they may identify in their own lives 
with feeling a sense of injustice as a member of a less privileged or oppressed group or conversely, with a 
sense of “birthright privilege.” In either case, while negotiating dialogue may prove challenging, there is much 
opportunity for meaningful discussion.

WrAp up

small group debrief:

How did the students in the most privileged group (the “upper class”) feel and what did they think about their 
position (as well as their freedom and responsibility)? 

“Experiential education is 
elusive, often paradoxical, 
a multifaceted jewel with 
ethical, aesthetic, spiritual, 
physical, social and 
psychological dimensions, 
even cosmic dimensions. 
Psychological mountain 
climbing may be the right 
phrase for what we mean 
by experiential education.”
~ John C. Huie, educational consultant 

A comprehensive study of personal wealth 
released by the Helsinki-based World Institute 
for Development Economics Research of the 
United Nations University found that the 
richest 1% of adults alone owned 40% of 
global assets in the year 2000, and that the 
richest 10% of adults accounted for 85% of 
global wealth (Davies et al, 2006). In contrast, 
the study also found that the bottom half of 
the world adult population owned barely 1% of 
global wealth. 
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How did the students in the less privileged groups (“lower” and “middle” classes) feel and what did they think 
about their position (and did they feel a sense of freedom and responsibility)? 

Describe how members of each group treated one another.

Discuss how those with the least privilege might have been able to change their position. Was this possible if 
those with more privilege were acting oppressively?

How did students attain privilege (or achieve “upper class” status)? How did they feel when they were able to 
make rules? How did they determine what the rules would be? Who did the rules benefit? Discuss the different 
views and decisions made by people within the same group. How were these differences addressed?

How did the students feel when they were no longer able to make rules and were instead oppressed by people 
who had been their friends? 

How might the students’ roles affect relationships outside of the simulation?

oVertIMe

1. Invite students to revisit their learning logs to express their thoughts from the small group debrief. Ask students to 
write about two of the above debrief questions in more detail by making connections to their own lived experiences.

2. Working in small groups, challenge the students to develop a cooperative game where all students feel safe and 
valued and the object of the game is to have fun.

rAtIngs: soMe possIBle AssessMents

Assess the students’ learning log reflections. Look for evidence that the students have: 

Developed an understanding of individuals who are disadvantaged in their position in a socio-economic 
hierarchy. 

Expressed an interest in advocating for the rights of the less advantaged. 

Reflected on their roles as decision-makers and the effects their decisions may have on others.

24



LESSON 1

GLOBAL AWARENESS 
AND HIP HOP



LESSON 1: 
GLOBAL AWARENESS AND HIP HOP 

This lesson will help students gain an understanding of the history and role of hip hop as a global influence on 
issues of social change. A study undertaken by the United Nations revealed that hip hop is one of the most widely 
used tools for creating change worldwide and a potential key to helping achieve the Millennium Development Goals 
(MDGs). 4REAL City of God shines a light on the true roots of hip hop—to promote peace, love, unity and having 
fun, according to well known hip hop artist and activist, Afrika Bambaataa—and in doing so illustrates how hip hop 
can be a powerful vehicle to engage youth and raise awareness.

(Estimated time: Four hours) 

goAls
 

To understand the roots of hip hop, analyze 
its evolution in North America and how it has 
become a global influence.

To examine how various cultures integrate 
aspects of hip hop culture into their own 
communities.

To understand ways that the United Nations 
is drawing on hip hop to achieve its 2015 
Millennium Development Goals.

To produce a report and/or multimedia 
presentation on how hip hop is being used as a 
global tool to raise awareness and create change. 
 

KIcK off

In pairs, invite students to create a brainstorm map 
(Appendix 2) of everything they feel represents 
hip hop culture (elements may include graffiti art, 
breakdancing, rapping, DJing). Encourage students 
to explore all aspects such as messages conveyed, 
values expressed and images portrayed through hip 
hop. 

Invite students to read the National Geographic 
Hip Hop Timeline (Appendix 4) and the Hip 
Hop Worldwide article (Appendix 5), answer 
comprehension questions and include new ideas in 
their brainstorm map. 

Engage students in a general discussion about the 
evolution of hip hop. Possible questions include (adapted from Just Think, Flipping the Script lesson plans):

1. What do you know about the history of hip hop?

2. What are the significant historical markers for hip hop and how has it changed over the past four decades?

GEAR & PREP

4REAL City of God DVD and DVD player

Flip chart paper and markers

MV Bill’s biography

Appendix 2: Brainstorm Web

Appendix 3: Learning Log 

Appendix 4: Timeline of Hip Hop 

Appendix 5: Article: Hip Hop Worldwide 

Appendix 6: Millennium Development Goals 
(MDGs) 

Appendix 7: Article: UN Habitat and Hip Hop 

Appendix 8: Evaluation Rubric

More lInKs for the  
eVolutIon of hIp hop: 

Independent lens
www.pbs.org/independentlens/hiphop/timeline.htm 

experience Music project
www.empsfm.org/exhibitions/index.asp?articleID=664

national geographic
ngm.nationalgeographic.com/ngm/0704/
feature4/index.html

the nation
www.thenation.com/doc/20030113/chang
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3. How does the music industry influence hip hop 
culture?

4. What characterizes present day hip hop?

Tell students they will be watching a documentary 
about rap star and actor Mos Def who meets 
Brazilian hip hop artist and activist MV Bill, born 
and raised in the City of God, Brazil. They will be 
exploring how hip hop can be used to create positive 
change. 

gAMe plAn

pArt I – reflection and placemat Activity 

reflection 

While viewing 4REAL City of God ask students to do the following: 
List the challenges youth face living in favelas in Brazil.
Think critically about how MV Bill uses hip hop and record 
their thoughts. (For more information about MV Bill read his 
biography.)
What traces of hip hop culture they see in Brazil. 

placemat Activity

After viewing 4REAL City of God have students complete a placemat activity (Bennet, 2001) in groups of four or five 
to answer the following four questions in each section of the placemat. 

1. Describe the challenges youth face living in favelas in Brazil.

2. Describe how MV Bill uses hip hop to make a difference in his community. 

3. Describe how hip hop is being used in the CUFA centre (e.g. to teach youth that there is an alternative to drug 
trafficking, to build their self-confidence, to have fun, to create a sense of belonging).

4. Describe how the hip hop culture in your community is similar to or different from that viewed in the 4REAL 
City of God documentary.

Invite students to do a gallery walk to view other group’s responses. Facilitate a class discussion about how MV Bill 
is using hip hop to make a difference in his community. 

pArt II – student Involvement in the united nations Millennium development goals

Introduce the Millennium Development Goals to the class (either as an individual handout or transparency for the 
class (see Appendix 6). 

Share the following statement with the class:  

“Hip hop is an effective way of helping the UN 
achieve the Millennium Development Goals by the 
year 2015.” 

“When I realized I could 
save lives with small 
gestures I began to love 
helping others. I wanted 
my voice to be the voice of 
the people.” ~ MV Bill

4REAL City of God
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Next, create an imaginary line in the classroom. At one end is “strongly agree” and at the other is “strongly 
disagree.” Invite students to take a position on the continuum of the line according to their response to the above 
statement. Encourage students to discuss with each other why they have chosen their position.

Ask students to return to their desks and invite them to individually read the article on UN-HABITAT (the United 
Nations Human Settlements Programme) and hip hop by Nicholas You (Appendix 7) and answer the following 
questions:

1. What did the study by UN-HABITAT reveal?

2. What did UN-HABITAT decide to do as a result of their findings?

3. Explain how you think the hip hop artists listed in the article are raising awareness about the Millennium 
Development Goals.

4. How has your thinking changed about the UN, hip hop and the MDGs since reading the article?

After these activities, ask the class if and how their thinking has changed regarding the initial statement: “Hip hop is 
an effective way for helping the UN achieve the Millennium Development Goals by the year 2015.” Invite students 
to re-position themselves on the agree/disagree line. Facilitate a discussion regarding the reasons some students 
moved and others did not.

pArt III – Written report and/or Multimedia presentation

Ask students to write a written report and/or prepare a multimedia presentation on a musical artist of her or his 
choice (hip hop or other). 

 The final project should include the following (adapted from Just Think, Flipping the Script lesson plans):
1. A history of the artist’s country.
2. A description of the artist’s genre of music in that country.
3. An analysis of one of the artist’s songs:

a. What are the messages in the lyrics?
b. Is the artist making social/political statements?
c. Is the artist contributing to raising social awareness (whether about MDGs or other)? 
d. Does the artist support or lead projects that are contributing to her or his community?

option 1

Students may choose to complete their project on one 
of the hip hop artists invited to the UN Global Hip Hop 
Summit or an artist of their choice. Some suggestions 
include:

MV Bill, Brazil
K’NAAN, Somalia/Canada
Godessa, South Africa
Don Popo, Colombia 
X-Plastaz, Tanzania 
Tumi and the Volume, South Africa 
Nneka, Nigeria/Germany 
MC Kah, Kenya 
Toki Wright, USA/Uganda 
Common, USA
Michael Franti, USA
Jill Scott, USA

option 2

Students may choose a music genre and artist other 
than hip hop (punk, rock, folk, jazz, pop, etc.) as the 
subject of their project.
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WrAp up

Have students complete an entry in their learning log to summarize what they have learned about the evolution of 
hip hop and its importance as a global influence. 

Facilitate a class discussion using the following guiding questions: 

1. Did watching the 4REAL City of God documentary and learning about the global influence of hip hop change 
your perception about hip hop? If so, how?

2. While 4REAL City of God highlights the positive aspect of hip hop’s global influence, are there also ways that 
hip hop may negatively influence other cultures? For example, youth may not be interested in learning their own 
traditional songs or language, they may emulate negative aspects of contemporary hip hop culture (such as 
misogyny, gang culture, materialism, machismo, aggressiveness, etc.). 

3. What aspects of hip hop would you like to learn more about? 

4. How can you apply what you’ve learned to your life?

rAtIngs: soMe possIBle AssessMents 

Assess student participation in group work and contributions to the placemat activity. Look for evidence that 
students demonstrate an understanding of how MV Bill is using hip hop for transformation and awareness about 
social issues. 

Assess student responses to questions about the connection between the UN, MDGs and hip hop. Look for 
evidence that students demonstrate an understanding of how hip hop is being used to create change. 

Develop a rubric with students to assess 
criteria for the report. Sample guidelines are 
found in (Appendix 8).
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AppendIx 1
HEAD, HEART & HAND 
 
 
 

HEAD:  
WHAT FACTS DID YOU 
LEARN FROM THE 
4REAL DOCUMENTARY 
OR ACTIVITY?

HEART:  
DESCRIBE A SCENE OR 
EVENT THAT HAD AN 
EFFECT ON YOU. HOW 
DID IT MAKE YOU FEEL? 

HAND:  
IN WHAT WAYS CAN YOU 
APPLY WHAT YOU HAVE 
LEARNED? HOW CAN 
YOU TAKE ACTION?
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AppendIx 2
BRAINSTORM WEB
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AppendIx 3
LEARNING LOG

4 THINGS YOU LEARNED FROM THE DOCUMENTARY AND/OR ACTIVITIES

REFLECT & CONNECT (SHARE SOMETHING IN THE DOCUMENTARY AND/OR ACTIVITY THAT CONNECTED TO 
YOUR LIFE)

EXPLAIN IT (CHOOSE ONE THING YOU LEARNED AND EXPLAIN IT TO A FRIEND)

AHA MOMENTS (WHAT SURPRISED YOU IN THE DOCUMENTARY AND/OR ACTIVITIES?)

LEARN MORE ABOUT (WHAT DO YOU WANT TO LEARN MORE ABOUT?) 
 

 
 

specIfIc QuestIons for further explorAtIon:
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AppendIx 3A
SAMPLE CRITERIA FOR LEARNING LOGS

poWerful:  
Responses are complete, personal and thoughtful. The student combines previous experience and learning with 
frequent references to classroom activities. The thinking goes beyond the surface level and indicates a deeper 
understanding of learning

coMpetent:  
Responses are complete, consistent and logical. The students shows some ability to combine previous learning and 
experience and makes some reference to classroom activities. The thinking focuses on one aspect of the lesson or 
deals with ideas on a surface level.

deVelopIng:  
Some responses are incomplete or inconsistent and the student shows little integration of previous learning and 
experiences. There is an incomplete understanding of the lessons.

BegInnIng:  
Responses are incomplete, inconsistent and illogical. The student does not provide examples of the connections to 
previous learning or experiences. There appears to be little or no understanding of the lessons.
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AppendIx 4
HISTORY OF HIP HOP 
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AppendIx 5
HIP HOP WORLDWIDE 
(WRITTEN BY SOL GUY)

It was the summer of 1983 when hip hop found me. 
I was a wide-eyed child from a small town in central 
British Columbia, Canada. My stepfather heard about a 
subculture that was growing out of the ghettoes of New 
York City: it was called hip hop. I was instantly attracted 
to it because it was a mirror I could see myself in. It 
helped me develop my identity as a teenager. Since that 
moment, I have devoted my life to hip hop culture. In 
turn it has given me more than I could have possibly 
imagined. I have traveled the world, built a career in 
business, made music and films, and met thousands of 
amazing people who share similar thoughts, goals and 
ideas.

Almost 30 years after the birth of hip hop culture, there 
is barely a country on the planet that has not been bitten 
by the hip hop bug. It is the dominant global youth 
culture in the world. Be it in Japan, Germany, South 
Africa or Canada, young people are moving to the beat 
of hip hop. 

For those people who are new to hip hop, it is important 
to understand the history of the culture, which is about 
much more than flashy cars, gangsters, half-naked 
women, money and diamond rings. Hip hop is a culture 
that goes beyond music and image. It is a way of life 
for millions of young people. It informs their language, 
empowers their sprit, lifts them up, picks out their 
clothes, their way of speaking and even shapes how they 
see the world and what they want their world to look like!

Hip hop was founded in New York City in a borough 
called The (South) Bronx. Based on the principles of 
peace, love, unity, dignity, justice (and having fun), 
the culture was also born out of a desire by young 
black people to find a way to express and empower 
themselves and put an end to the overwhelming gang 
violence that was plaguing their communities. Four 
elements made up the culture: MCs (rappers), b-boys 
(break dancers), DJs and graffiti art. From humble 
beginnings, hip hop’s lifestyle and music have risen to 
achieve commercial success. 

Fast-forward to 2008 and mainstream American hip 
hop has strayed far from its roots. Like many artistic 
endeavors that achieve success and become viable 
in pop culture, hip hop has become commercialized 

and has gravitated towards negative behavior such as 
sexism, violence and self-indulgence. Wealth for the 
sake of wealth is what mainstream hip hop is often 
selling, mostly due to the culture of consumerism 
and capitalism that tries to take art and make it into a 
commodity. However, things often come full circle.

The global nature of hip hop culture can be traced 
back to its African roots and the tradition of the griot (a 
storyteller in western Africa who passes down stories 
and history of a village or family). The original griots 
used their voices and a drum to tell current and relevant 
stories. As indicated earlier, the roots of mainstream hip 
hop are very similar. However, it is within the world hip 
hop movement that the founding principles are currently 
most evident. 

Many people in recovering nations use hip hop as a way 
to express their concerns about the social problems that 
plague their communities. In my travels I have found 
that the people who honour the founding principles of 
hip hop for the most part are those who do not have 
material wealth or conventional power. Therefore, they 
value their voices and hip hop as a way to express their 
concerns to their respective governments, communities 
and people of the world.

Hip hop has been adopted and localized by 
communities around the world and now those 
communities are connecting through their common link 
of hip hop culture. The versatility of hip hop has allowed 
it to grow and be adopted worldwide. The fact that hip 
hop can be performed in any language has allowed it 
to cross cultural and physical borders and to grow at an 
unprecedented rate. 

A large number of people believe that the “world hip 
hop” movement (as opposed to current mainstream hip 
hop) with its social commentary and inspiring ideas will 
be the wave of the future. If “world hip hop” becomes a 
more dominant force, it could cause the American hip 
hop community members to take a look at what they are 
saying and doing and the effect they are having on the 
world. 

Regardless, hip hop will continue to grow and effect 
youth around the world. The beauty is that whoever gets 
involved in hip hop is allowed to create and participate 
in whatever way she or he wants. For that simple reason, 
hip hop will remain alive for a very long time, ever 
evolving (for better or for worse).



70

COMPREHENSION QUESTIONS

1. List and describe the principles on which hip hop culture was founded.

2. What was a “griot” and what did she or he do? 

3. What is hip hop culture according to Sol’s article? 

4. Why does Sol call hip hop a “global culture?” 

5. Does this article see hip hop as a positive or a negative culture?

6. Compare and contrast “mainstream American hip hop” to “world hip hop.”
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AppendIx 6
MILLENNIUM DEVELOPMENT GOALS * 

* The following text is taken from the United Nations website: http://www.un.org/millenniumgoals/MDGs-
FACTSHEET1.pdf and images are taken from “Water rights and wrongs: A young peoples study of the United 
Nations Human Development Report”: http://hdr.undp.org/en/media/water_rights_and_wrongs_english.pdf.

In September 2000, at the United Nations Millennium Summit, world leaders agreed to a set of time-bound 
and measurable goals and targets to combat poverty, hunger, disease, illiteracy, environmental degradation and 
discrimination against women. Placed at the heart of the global agenda and set for 2015, they are now called the 
Millennium Development Goals (MDGs). 

The MDGs provide a framework for the entire UN system to work coherently together towards a common end. 
The UN Development Group (UNDG) will help ensure that the MDGs remain at the centre of those efforts. On 
the ground in virtually every developing country, the UN is uniquely positioned to advocate for change, connect 
countries to knowledge and resources, and help coordinate broader efforts at the country level. 

The world is making progress toward the MDGs—but it is uneven and too slow. A large majority of nations will reach 
the MDGs only if they get substantial support—advocacy, expertise and resources—from outside. The challenges 
for the global community, in both the developed and developing world, are to mobilize financial support and political 
will, re-engage governments, re-orient development priorities and policies, build capacity and reach out to partners 
in civil society and the private sector. 

MILLENIUM DEVELOPMENT GOALS  
(to be achieved by 2015) 

goal 1: eradicate extreme poverty and hunger 

Reduce by half the proportion of people living on less than a dollar a day.
Reduce by half the proportion of people who suffer from hunger.

goal 2: Achieve universal primary education

Ensure that all boys and girls complete a full course of primary education.

goal 3: promote gender equality and empower women

Eliminate gender disparity in primary and secondary education, preferably by 2005, 
and at all levels by 2015.

goal 4: reduce child mortality

Reduce by two-thirds the mortality rate among children under five.
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goal 5: Improve maternal health

Reduce by three-quarters the maternal mortality ratio.

goal 6: combat hIV/AIds, Malaria and other diseases

Halt and begin to reverse the spread of HIV/AIDS.
Halt and begin to reverse the incidence of malaria and other major diseases.

goal 7: ensure environmental sustainability

Integrate the principles of sustainable development into country policies and 
programmes; reverse the loss of environmental resources.
Reduce by half the proportion of people without sustainable access to safe drinking 
water.
Achieve significant improvement in the lives of at least 100 million slum dwellers by 
2020.

goal 8: develop a global partnership for development

Develop further an open trading and financial system that is rule based, 
predictable and non-discriminatory, and includes a commitment to good 
governance, development and poverty reduction – nationally and internationally.

Address the least developed countries’ special needs. This includes tariffs and 
quota-free access for their exports, enhanced debt relief for heavily indebted 
poor countries, cancellation of official bilateral debt, and more generous official 
development assistance for countries committed to poverty reduction.

Address the special needs of landlocked and small island developing states.

Deal comprehensively with developing countries’ debt problems through national 
and international measures to make debt sustainable in the long term.

In cooperation with the developing countries, develop decent and productive work 
for youth.

In cooperation with pharmaceutical companies, provide access to affordable 
essential drugs in developing countries.

In cooperation with the private sector, make available the benefits of new 
technologies – especially information and communications technologies.
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AppendIx 7
UN-HABITAT AND HIP HOP JOIN FORCES TO 
EMPOWER URBAN YOUTH 
 
WRITTEN BY NICHOLAS YOU 
 

Among those least-empowered to face the challenges of the Millennium Development Goals are urban youth. Of the 
estimated one billion “slum” dwellers worldwide, more than 50 percent are under the age of 25. Without access to 
adequate education or training, they have no prospects for meaningful employment. They have no say in policies 
and decisions that affect their livelihoods. They are victims of a vicious cycle of poverty and social exclusion and are 
particularly vulnerable to crime, drug abuse, prostitution and HIV/AIDS.  
    
In recent years, disenfranchised urban youth have, however, given birth to a powerful voice. This voice is hip hop. 
Originating from the inner cities of North America, hip hop is becoming the most popular form of expression of 
urban youth worldwide. A recent study undertaken by UN-HABITAT reveals that hip hop is more than a genre of 
music or dance. It is a social movement. It is both a product of and a reaction to globalization. It represents a strong 
political statement. The most popular artists and groups are often those who rap about critical social, economic and 
environmental issues and who play an active role in their respective communities. 
   
Based on these findings, UN-HABITAT decided to take advantage of the first Universal Forum on Cultures (held in 
Barcelona in 2004) to organise a Global Hip Hop Summit and Concert. Events such as these events are designed to 
bring socially committed hip hop artists from Africa, Latin America, Europe and the Americas to raise awareness of 
the Millennium Development Goals. 
  
A special event was held on Tuesday, September 14, 2004 at the World Urban Forum and twelve hip hop artists/
groups participated. Carlinhos Brown from Brazil, Bebo Valdes from Cuba and F. Trueba, the Spanish film director, 
were appointed UN-Habitat Messengers of Truth by Anna Tibaijuka, the Executive Director of the United Nations 
Programme for Human Settlements. Each of these artists and the film director agreed to help the United Nations to 
raise awareness of the MDGs and to devote their time, their art and their energy in support of youth development 
initiatives in slums and inner cities. 
   
Those appointed as Messengers of Truth include La Haza and Geronación  (Spain), Gidi Gidi Maji Maji (Kenya), 
Godessa (South Africa), Nukke Posse (Greenland), MV Bill of the “City of God” (Brazil), La Etnnia (Colombia), 
K’NAAN (Somalia/Canada), Equicez and MADCON (Norway), and Kelly Love Jones (USA). They were selected 
because of their contribution to raising awareness of the Millennium Development Goals of reducing abject poverty 
and HIV/AIDS, promoting education, health care, gender equality, social inclusion, good governance and improving 
living conditions in slums and inner cities. 
    
On Thursday, September 16, 2004, UN-HABITAT, a coalition of leading hip hop artists and 
recording industry executives made a commitment to combat poverty, social exclusion and injustice at the first 
Global Hip-Hop Summit. This summit took place within the World Urban Forum and produced a “Declaration 
of Principles and Call for Action” to empower youth living slums and inner cities worldwide and calls upon the 
international community to support their initiatives. 
 

Nicholas You is Chief of UN-HABITAT’s  
Best Practices and Local Leadership Programme 

Source: http://ww2.unhabitat.org/cdrom/wuf/documents/Special%20events/Messengers%20of%20Truth/
background/Hip-Hop.pdf
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COMPREHENSION QUESTIONS 

1. What did the study by UN-HABITAT reveal? 
 

2. What did the UN-HABITAT decide to do as a result of their findings? 

3. Explain how you think the hip hop artists listed in the article are contributing to raising awareness about the 
MDGs. 

4. How has your thinking changed about the UN, hip hop and the MDGs since reading the article?
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AppendIx 8
EVALUATION RUBRIC:  
GLOBAL AWARENESS AND HIP HOP
crIterIA BegInnIng deVelopIng coMpetent poWerful

KnoWledge/
understAndIng 

Understanding of the 
history of hip hop, 
hip hop culture and 
relation to MDGs

Demonstrates 
a limited 
understanding of the 
basic ideas and/or 
concepts

Demonstrates 
a moderate 
understanding of the 
basic ideas and/or 
concepts

Demonstrates 
a considerable 
understanding of the 
basic ideas and/or 
concepts

Demonstrates 
a thorough 
understanding of the 
basic ideas and/or 
concepts

thInKIng / 
InQuIry 

Use of a variety of 
critical and creative 
thinking skills.

Uses critical and 
creative thinking 
skills with limited 
effectiveness

Uses critical and 
creative thinking 
skills with moderate 
effectiveness

Uses critical 
and creative 
thinking skills 
with considerable 
effectiveness

Uses critical and 
creative thinking 
skills with a  
high degree of 
effectiveness

coMMunIcAtIon 

Communication 
of ideas through 
appropriate level of 
detail, organization of 
information, proper 
use of language 
conventions, 
presentation of 
formats

Communicates ideas 
with limited clarity

Communicates ideas 
with moderate clarity

Communicates ideas 
with considerable 
clarity

Communicates ideas 
with a high degree of 
clarity

ApplIcAtIon 

Makes connections 
between artist’s 
actions and how she/
he is contributing to 
making change or 
not.

Makes no 
connections between 
artist’s actions 
and how she/he is 
contributing.

Makes some 
connections between 
artist’s actions 
and how she/he is 
contributing.

Makes considerable 
connections between 
artist’s actions 
and how she/he is  
contributing.

Makes high degree 
of connections 
between artist’s 
actions and how she/
he is contributing.

   
checKlIst – proJect Includes the folloWIng:

1) ______The history of hip hop in the artist’s country. 
2) ______A description of the hip hop culture from that country. 
3) ______An analysis of the artist’s song. 
4) ______Description of the style of hip hop is discussed.
5) ______Explanation of the messages in the lyrics.
6) ______Discussion of if/how the artist is contributing to raising awareness about MDGs? 
7) ______Discussion of if/how the artist is making political or social statements.
8) ______Discussion of if/how the artist supports projects that are contributing to his or her community?
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